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Dav-5(July 6. 2019)

10:00 AM “Recap of Day Three & Four

10.15 AM - 11.30 AM Session Seventeen-
“Presentations by Teams™

11.30 AM — 11.45 AM Tea Break
11:45 AM - 1.15 PM Session Eighteen:
“Presentations by Teams (Contd.)”
1.15 PM - 2.00 PM Lunch Break
02:00 PM - 3.30 PM Session Nineteen:
“Path Forward and Open House”
3.30 - 3.45 PM — Tea Break
03:45 PM — 5.00 PM Session Twenty:

“Certification, Feedback”

05:00 PM - Valedictory Function
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10:00 AM - Inauguration, Program Objectives, Introduction
10.15 AM- 11.30 Session One:

“Faculty-roles & responsibilitics™
11.30 AM — 11.45 AM — Tea Break

11:45 AM - 1.15PM Session Two:
“Challenges of Education™
1.15 PM - 2.00 PM Lunch Break
02:00 PM - 3.30 PM Session Three;
“Learning Process, Student Counseling & Coaching”
330 PM —3.45 PM - Tea Break
03:45 PM — 5.00 PM Session Four:
“Reflecting on current Classroom Practices”

Day- 2 (Julv 3. 2019)

10:00 AM - 11.30 AM Session Five:

“Teacher to Facilitator, Student to Learner - Role Shift”
11.30 AM - 11.45 PM - Tea Break
11:45 AM - 1.15 PM Session Six:
“Developing a new learning approach”
1.15 PM - 2.00 PM - Lunch Break
02:00 PM - 3.30 PM Session Seven:
“Communication in classroom and art of listening”
3.30 PM - 3.45 PM — Tea Break
03:45 PM - 5.00 PM Sessim} Eight:

*“Communication in classroom and art of listening”(Contd.)

100 AN
“Recap of Day One &Two™
10,15 AM — 11,30 AM Session Nine:

“Presentation Skill”
11.30 PM — 11.45 - Tea Break
11:45 AM - 1,15 PM Session Ten:
“Preparing for sessions”
1.15 PM - 2.00 PM - Lunch Break
2.00PM - 3.30 PM Session Eleven:
“Use of A/V aids”
3.45PM - 5.00 PM Session Twelve:
“Facilitating Techniques & Method
Day- 4 (July 5, 2019)

10:00 AM — 11.30 PM Session Thirteen:

“Facilitating Techniques & Methods(contd.)”
11.30 AM — 11.45 PM Tea Break

11:45 AM — 1.15 PM Session Fourteen:

“Classroom Management”
1.15 PM - 2.00 PM Lunch Break

02.00 PM - 3.30 PM Session Fifteen:

“Handling Q/A session”
3.30 - 3.45 PM Tea Break

03:45 PM- 5.00 PM Session Sixteen:

“Team activity”
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DNYANAPEETH ACADEMY, PUNE

"ART & SCIENCE OF TEACHING. LEARNING PROCESS”
FIVE-DAY FACULTY DEVELOPMENT PROGRAM
AT
SHARNBASVESHWAR COLLEGE OF SCIENCE, GULBARGA

(JULY 2-JULY 6, 2019)

SCHEDULE:

Day-1 (July 2, 2019

10:00 AM- Inauguration, Program Objectives, Introduction

10.15 AM- Session One: “Challenges of Education”

11:45 AM- Session Two: “Faculty- roles & responsibilities”

02:00 PM- Session Three: “Learning Process, Student Counseling & Coaching”

03:45 PM- Session Four: “Reflecting on current Classroom Practices”
05:00 PM- End of Day One

-2 (July 3, 2018

10:00 AM - Session Five: Role Shift- “Teacher to Facilitator, Student to Learner”

11:45 AM - Session Six: “Developing a new learning approach”
02:00 PM- Session Seven: “Communication in classroom and art of listening”

03:45 PM - Session Eight: “Communication In classroom and art of listening (Contd.)”

05:00 PM - End of Day Two

Day-3 (July 4,2018)

10:00 AM “Recap of Day One &Two"

10.15 AM- Session Nine: “Preparing for sessions”

11:45 AM - Session Ten: “Use of A/V aids”

02:00 PM - Session Eleven: “Facilitating Techniques & Methods"

03:45 PM - Session Twelve: “Facilitating Techniques & Methods (contd.)"

Where search for source of * Self Discovery” ends !
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ONYANAPEETH ACADEMY, PUNE

05:00 PM- End of Day Three

Day- 4 (July 5, 2019)

10:00 AM- Session Thirteen: “Presentation skills”

11:45 AM- Session Fourteen: “Classroom Management”
02.00 PM- Session Fifteen: “Using Library Resources”
03:45 PM- Session Sixteen: “Team activity”

05:00 PM- End of Day Four

Day-5(July 6, 2019)

10:00 AM “Recap of Day Three & Four”
10.15 AM- Session Seventeen- “Presentations by Teams”

11:45 AM — Session Eighteen: “Presentations by Teams (Contd.)”
02:00 PM — Session Nineteen: “Path Forward and Open House”

03:45 PM — Session Twenty: “Certification, Feedback, Valedictory”

05:00 PM- End of Program

Tea Break — 11.30 AM- 11.45 AM
Lunch Break- 01.15 PM- 02.00 PM
Tea Break — 03.30 PM- 03.45 PM

Dr. N. H. DESHPANDE

Facilitator
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Name
Birth Date

Education

Assignments

Dr. N.H. Deshpande

Nitin H. Deshpande

August 21, 1959

B. E. (Mech.) — 1981(Walchand College of Engineering, Sangli)

M. E. (Prod.) - 1990(Walchand College of Engineering, Sangli)

Dip. T. & D. - 1995(Indian Society for Training & Development,
New Delhi)

Ph. D. (HRD) - 2016 (Dr. D. Y. Patil Vidyapeeth, Pune)

1) M/s Bajaj Auto Ltd; Pune (August 1981-August 1984) as
Assistant Engineer- Motor Cycle Division
2) Institute of Technology and Engineering; Baramati
(August 1984-December 1986) as Lecturer in Mechanical
Engineering
3) College of Engineering and Polytechnic; Islampur
(December 1986- June 1993) as Assistant Professor and
HOD- Automobile Engineering.
4) M/s KSB Pumps Ltd; Pune (June 1993- July 1998) as
Senior Manager- HR
5) M/s Ceat Ltd; Mumbai (November 1998-October 2002) as
Manager- TQM & Training, Corporate MR
6) M/s Garware-Wall Ropes Ltd; Pune (October 2002-May
2004) as Head-HR
7) Indian Centre for International Business; Pune (June
2004- May 2005) as Director
8) Full-Time Consultant; Pune (June 2005-April 2007)
9) Disha Education Society; Raipur (May 2007- September 2009)
as Vice-President (Faculty of Management)
10) Kiriti Institute of Technology and Engineering, Raipur (March
2010- December 2010) as Chief Academic Advisor
11) Disha Education Society, Raipur (March 2011- November
2011) as Director- FOM & Il




Expertise

professional
Brief

Extra- Curricular

12) Full ~Time Consultant: Pune (December 2011 onwards
including working as Senior Head- HR in Symbiosis Centre for
Distance Learning, Pune)

13) Adjunct Professor. Government College of Engineering, Karad
( October 5, 2015 onwards)

Human Resource Development (HRD), Quality Management
Systems (1SO; TS), Total Quality Management (TQM)

1) Certified Lead- Assessor for 1ISO- 8000 QMS

2) Certified Assessor for Quality Awards (RPG)

3) Completed Foundation Course on “Transactional Analysis”

4) Attended course by Mission 10X and certified as Resource
Person (Master Trainer)

5) As a consultant, instrumental for ISO certification consultancy.
TQM Consultancy for small and medium scale organizations

6) Worked as Resource Person for TTTI, Bhopal for various Faculty
Development Modules for Engineering and Polytechnic Faculty
Members.

7) Completed program on “Rational Emotive Behavior Theory
(REBT)

1) Authored four books in Marathi

2) Written, Presented and Published a no. of papers at
State/National level symposia/seminars

3) Worked as visiting faculty member in Management Education
Institutions

4) Participated in various state level elocution/one-act
plays/debate competitions

5) Written no. of articles in newspapers/magazines

ISHAVASYA, 49/SAYANTARA BUNGALOW COLONY, DSK VISHWA, DHAYAR!.

PUNE- 411068

Cell-98508 26990, deshpandenh@gmail.com,

www.dnyanapeethacademy.com

Dr.N.H. DESHPANDE
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Dnyanapeeth Academy, Pune

DNYANAPEETH ACADEMY

Who we are?

Like-minded associates working professionally as Total Business Solution
Providers committed to find solutions for our clients.

What we offer?

Solutions in
. HRD (Human Resource Development)
QMS (Quality Management Systems)
TQM (Total Quality Management)
SCM (Supply Chain Management)
GMP (Good Manufacturing Practices)
Maintenance
Mind, Body, Soul Management
Understanding and interpreting behaviour and assessments
----- ALL UNDER ONE ROOF!

How we work?

We work in close association with our customers, after knowing their exact
requirements through our diagnostics. We offer assistance with integrity,

honesty, and commitment in everything we do for them and with them. We
respond promptly and should there be need arising, we are available on phone/e-
mail. Our service is customer specific and designed to add value to customer
business. We believe in meeting deadlines we set together with our customers.
We believe in frequent communication with our customers, making
recommendations to help them build a better business thus building a win-win
situation.

The academy is devoted to Management Education, Employee development
initiatives, feasibility studies, institutionalization of various initiatives/systems in
organizations/educational set-ups and dissemination of management philosophy
and practices. We also undertake projects and operate in the field of Human
Resource Management through training and development programmes at all the
levels of the organization. We are comfortable in communicating in
English/Hindi/Marathi fluently helping us to build rapport with our customers. The
consultants have been involved in this activity for more than six years and have
conducted programmes in various industrial sectors such as Engineering,

Automotives, Cement, Plastics, Education and others.

The programmes conducted have been directed towards the senior
management, supervisory staff and also the employees at operating level

including trade union leaders. -2—
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Dnyanapeeth Academy, Pune

i

The programmes have been conducted for various small, medium and large-
scale private sector companies as well as academic institutions in higher
technical education domain. They have been exceedingly successful and the
participants have greatly appreciated the style, methodology and contents. For
conducting various training programmes, the consultants have prepared reading
material in all the three languages for the benefit of participants for reference
during and after the sessions.

Our Unique Programme Modules

Customer care

Workshop for trade union leaders

Presentation skills and communication systems for organizational
effectiveness

Human side of enterprise

Interpersonal skills

Managerial excellence

Supervisory effectiveness

Business excellence models and organizational assessment
Quality Management Systems

Train the Trainers

Our Strength

Highly qualified and experienced associates from all facets of Academic and
Corporate environment specialized in HRD/ISO/TQM/SCM. All have expertise

and proven track record of performance and results.

Partial list of our valued clients

M/s Raymond Cement (Lafarge Cement), Bilaspur
M/s Sharada Inventions, Nashik

M/s Shamala Electroplaters,Nashik

M/s Ashapura Group of Industries, Mumbai and Bhuj

M/s Sanva Auto Components Pvt. Ltd; Baramati
M/s Ni-Plast Ltd; Kolhapur

M/s NAB- IDBI Polytechnic; Ambarnath

M/s Acuprint Systems; Panvel

M/s College of Engineering, Kopergaon

M/s MICO, Nashik

M/s Godrej & Boyce, Mumbai

M/s NAB (l), Mumbai

M/s Alkyl Amines Chemicals Ltd; Mumbai

Where search for Source of “Self Discovery” ends!




Dnyanapeeth Academy, Pune

. M/s LG Electronics, Ranjangaon
v M/s NTPC, Zharkhand

M/s Regional Training Center, Pune

M/s World Institute of Sustainable Energy, Pune

S.S.Gadge Baba College of Engineering & Technology, Bhusawal
K.C.E. Society's College of Engineering & Information Technology,
Jalgaon

R.C. Patel Institute of Technology, Shirpur

R.P.G. Cables, Thane

Pearl Engineering Polymers Limited, Kurkumbh

Kinetic Engineering Limited, Pune

Sakal Group of Publications, Mumbai & Pune

Mahindra Sona Limited, Nashik

Institute of Management & Research, Nashik

M. Sc. (Electronics) Department of Shivaji University, Kolhapur
Transpek- Silox India, Limited, Baroda

M/s Teryair Equipment Pvt. Ltd; Mumbai

M/s Alpha Pneumatics Pvt. Ltd; Vasai

Sainik Sahakari Bank; Satara

Reach us at-

ISHAVASYA, 49 /ISAYANTARA BUNGALOW COLONY, DSK VISHWA,
DHAYARI, PUNE -41

rajlaxmi_ dnyanapeeth@yahoo.co.in; deshpandenh@gmail.com
Cell- 98508 26990 www.dnyanapeethacademy.com
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SHARANBASAVESHWAR COLLEGE OF SCIENCE, KALABURAGI

Department of Mathematics

PREAMBLE :

It is strongly felt by the top management of any educational institute, that the efforts to enhance
faculty competence by way of regular and continuous updation are constantly needed.

A large no. of new faculty members these days joins every year due to expansion of institute’s
activities as well as replacement .Amongst the newly joined faculty members ,many are fresh
pass outs ,who have no formal background of education field .Unless faculty develops, They

cannot develops students in true sense.

The Institute felt it necessary to equip faculty members with basic T-L process and impart them
techniques of making class room / lab sessions both interesting and stimulating. On this

backdrop,

Institute approached Dnyanapeeth Academy ,Pune and this proposal has been prepared based on
telephonic conversation with prof.Shivaray Sulepethkar IQAC co-ordinator.

Programme Objectives:

1. Appreciate current Scenario in education process and focus on areas of improvements.
2. Understanding basic concepts of teaching Learning Process .

3. Appreciate importance of session planning ,Course preparation

4. Learn to create interest in Class room sessions and enhance involvement of students .
Participants:

Identified Participants working in different departments from different areas

Methodology:

The programme will have combination of illustrative presentations, group assignments ,home

work ,case lets and role plays

Veriue: Institute premises.

On july 2™ 2019 at 10.00 am the inauguration was held on seminar hall and inauguration was
followed by Chief guest Dr.Anilkumar Bidave Registrar, Sharnbasava university ,Kalaburagi .
and the guest of honor Dr.D.H.Deshpande,Dnyanapeeth Academy ,Pune and the president
Dr.S.G.Dollegoudar . the anchoring was done by miss.Mahalaxmi.H.B. Well come speech




carried out Dr.T.V.Biradar HOD of mathematics . Programme objectives and introduction was
done by the chief guest and Presidential remarks done by the principal.

At 10.30 am the session one started and the following points are discussed

The main topic of the session was Faculty roles and Responsibilities:

The roles and responsibilities of college and university faculty members are closely tied to
the central functions of higher education. One primary formal description of these functions
was contained in the 1915 "Declaration of Principles" formulated by a representative
committee of faculty members including members of the American Association of University
Professors (AAUP). According to the Declaration, the functions of colleges and

universities are "to promote inquiry and advance the sum of human knowledge, to provide
general instruction to the students, and to develop experts for various branches of the public
service" (Joughin, pp. 163—164). Correspondingly, college and university faculty members
undertake research, teaching, and service roles to carry out the academic work of their
respective institutions. Each of these roles enables faculty members to generate and
disseminate knowledge to peers, students, and external audiences. The balance among
teaching, research, and service, however, differs widely across institution types and by terms
of the faculty member's appointment. The major portion of this article will deal with these

kinds of differences while latter sections will focus on the faculty as collective entities and
related trends within higher education.

Teaching Role:The teaching role of faculty members reflects their centrality in addressing
the primary educational mission among colleges and universities. As faculty members
teach, they disseminate and impart basic or applied knowledge to students and assist
students with the learning process and applying the knowledge. In this construction of the
teaching role, the teacher is the content expert, and students are regarded as learners or
novices to the academic discipline or field of study. Faculty members are expected to follow
developments in the field so their expertise and knowledge base remain current. At many
universities, faculty members are also expected to participate in creating the new
developments that are taught, which sometimes leads to tensions about appropriate
priorities for research and teaching roles.

Integration of Faculty Roles and Responsibilities:

The teaching, research, and service roles of faculty members overlap conceptually and
practically. For example, instruction in a particular discipline or skill yields a service in the form
of educated or appropriately trained persons, and outreach to a farmer or small business owner
may lead to an applied research project undertaken by the faculty member, Some attempts have
been made to validate the various forms of faculty work and unify them conceptually. Perhaps




the most famous recent model has been the American educator and government official Ernest
Boyer's 1990 stipulation of discovery, application, integration, and teaching as separate but
related forms of scholarship. Among other outcomes, these models address concerns regarding
the implicit hierarchy that grants the most prestige to research and the least to scrvice.

Variable career emphasis programs can also help to integrate these faculty roles by offering
opportunities for faculty members to stipulate their role emphases at various points in their work
lives. Institutions with such programs acknowledge changes and evolutions in faculty members'
professional interests and commitments. In some cases negotiations about role emphasis are part
of a developmental post-tenure review program. Posttenure reviews are considered to be
responsive to concerns about faculty members' continued vitality and contributions in their later
years, particularly since the abolishment of most mandatory retirement age provisions. However,
concerns remain about the potential for post-tenure review and variable role emphasis
negotiations to be used for punitive rather than developmental purposes.

Second Session deals with Challenges of education: The major challenges faced by the Indian
education system are:

» Lack of basic reading and arithmetic skills among the students in Indian Schools (as
per Annual States of Education Report(ASER)2018 )

 ASER report suggests that India is creating another generation that can hardly read
and write. The only difference is that these children have spent some years of their
lives in schools.

» Infrastructure deficit- Lack of electricity, single-room schools, lack of drinking water
facilities, unavailability of toilets, poor hygiene etc.

* Quality of teachers- Lack of skilled, trained teachers is another problem faced by our
education system. Besides this, teacher are also burdened with non academic workload
which diverges their focus. A study by the National Institute of Education Planning
and Administration (NIEPA) revealed that teachers spend only around 19 percent of
their time teaching while the rest is spent mostly on non-teaching administrative work.

» Poor salary- In most of the cases ,teachers are paid poorly which ultimately affects

their interests. Thus they are forced to opt for other alternatives to earn money such as

tutions. Thus the quality of school education drops and the students are forced to spend
additional money to avail tution facilities.

School closure- Many schools are closed to low student strength, lack of teachers and

infrastructure. The competition posed by private schools is also a major challenge to

government schools.

High- drop out rates- This is also a serious challenge, especially in case of girls. This

is due to various factors such as poverty, patriarchal mindset, lack of toilets in schools,

distance to schools and cultural elements.

Poor governance and lack of accountability- Absence of teachers during school

hours is another problem. School management committees are hardly functional. Also,

parents are unaware of their rights and does not know whom to approach in such
situations.

Corruption and leakages of funds- Most of the fund which is allotted for the

development of schools gets consumed by corrupt intermediaries. The fund transferred




from central govt to state govt to schools involves many intermediaries. True
beneficiary is able to get only a certain part of the fund

Session three : In this session the resourse person discussed about Learning process
Student Counseling and coaching :

Teaching is perhaps the most well-known way to help others to students.

A teacher generally starts from a position of ‘expert’, able to impart knowledge to their pupils.
However, many teachers would recognize the importance of facilitating learning, which is more
traditionally related to coaching,

Whether you are a professor, instructor, or graduate student, many students will look up to
you. At times, you may find yourself in the position of counseling a student about matters
beyond the scope of your official academic relationship. For some teachers, this is an
uncomfortable role, with murkier boundaries than intellectual mentorship. For all teachers. it
is a challenging balance between respecting the limits of your position and wanting to offer
as much support to a student as possible. The following suggestions are offered as guidelines
for effective counseling.

COUNSELING STRATEGIES

Know Your Limits

Although you are not expected to act as an amateur psychologist. you can function as a
concerned and understanding support person. In cases where you are uncertain about your
ability to help a student, however, it is best to be honest about this. Trust your intuition when
you think an individual’s problem is more than you can handle and the assistance of a
professional is warranted. You can consult Counseling and Psychological Services

(CAPS) for advice or help in your efforts to assist a student. Call CAPS at 723-3785.

Clarify Your Role

When you assume or are placed in the counseling role, role conflicts are possible. Some
students will see you as an authority figure, which may make it difficult for them to be totally
straightforward. It may also give your advice or opinion added “baggage.™ if a student thinks
it will influence his or her outcome in your course. Other students will see yvou as a friend,
complicating things when you need to evaluate their performance in your class. If you feel
role confusion or conflict, address it clearly by letting your student know how you see vour

role.

Listen

Productive listening is a skill acquired with practice. When a student shares a problem or
questions, refrain from immediately imposing your opinion. Withhold advice unless it is
requested; concentrate instead on understanding the feelings and thoughts of your student
(rather than your own). Allow the student enough time and latitude to express their thoughts




and feelings as fully as possible. See Effective Listening and this diagram of effective and
ineffective listening behaviors.

Help Clarify Concerns

Sometimes students simply need the opportunity to figure out what is bothering them without
being directly advised. You can help a student clarify their concerns by “mirroring” the
feelings and thoughts you hear expressed and by helping them define the area of concern as
precisely as possible. Once both you and the student understand the nature of the problem,
you may then want to provide honest and considerate feedback, il it is desired.

Offer Support

Offer support by directly expressing concern, understanding, and empathy, and conveying an
attitude of personal acceptance and regard for the student. Support does not mean you have to
endorse every action, thought, or feeling that a student shares with you; it simply shows that
you care about their well-being,

Suggest Alternatives for Action

Students will often generate the best plans of action themselves, but you can help a student
assess and use both personal resources and outside support for solving problems. If requested,
you can also suggest alternatives. Try to do so, however, only after the person in need has
exhausted his or her ability to generate ideas. However, if the problem is merely a need for
information, provide it or point the student to someone who can.

Follow Up Your Efforts

If a student has made a decision or approached a conflict with your help, politely and
nonintrusive check back a few days or weeks later to get feedback on what has happened.
Such information can be rewarding if your help has been useful, and corrective if it has not.

Session Four deals with Reflecting on current Classroom Practices:

1) When teachers are so new, will they actually have enough time to know how the program
works?

When new teachers are introduced to a new program, are teachers given enough time to learn
about the program on how it is conducted, how it is assessed, how is the curriculum like, the
teaching and learning process like and many more. Some teachers are expected to start
Jacilitating and teach student immediately as they joined. Teachers maybe have been given
briefing and materials such as syllabus and curriculum to read to understand. However, are
these information sufficient for teachers to facilitate students? Most probably the teacher would
Jocus more on module they are taking up for that semester. Having said that, this does not ensure
the new teacher is well verse of the curriculum. It is important for teachers to know overall about
the program itself to understand how whole program works. Then, it may give teachers a




different view. Thus, by knowing full details of the program teacher may be able to understand
what student have done, where students are leading and such.

2) Every teacher may have different background/different expectation and understanding about
what students to do.

This can happen when instruction comes from one party and the work is examined by the another
party. Sometimes, when teachers are not given enough time to understand the program, .’f:achcrs

might end up working with students based on what they understand about the module which may

not be the same as what is the intended purpose of the module.

3) We as students can be left confused on every semester trying to figure out what and how my
new lecturer/mentor wants us to write.

Teachers do have a certain amount of influence and power in determining

students performance based on assessment, observations and etc. As students, we often have
new/different teachers for new semester, new module, new subject and etc. Different teacher has
different way of teaching which we cant avoid. However, as students wanting to achieve good
grades, students takes a step ahead to figure out and understand the teachers style and
expectation to be able to produce works and perform to obtain good grades. Teachers may have
a guideline to assess student's work, but how teacher views students work is very subjective.
Teachers' view can differ on what is more important, what they think is important, how students
should write and etc. For example, for some teachers writing structure may not be more
important but the content are more important. Whereas, for some teachers

grammar punctuation is significance. Now, this relates to the validity of the assessment. So, is
this student-centered or teacher-centered? As when student started to change writing style as per
teacher's style this seems more like teacher centered. Having said that, if teachers requirement
are based on intended purpose then the teacher is not to be blame.

Developing a new learning approach:

Critical thinking...




The quality of a question is
not judged by its complexity
but by the complexity of
thinking it provokes.

Joseph O'Connor

Throughout this program I was continuously exposed to this term called critical thinking.
How it benefits students by preparing our students fo deal and face the ever changing world. I
have read on many ways on how this can be implemented in teaching and learning process.
However, not being a teacher, I did not have a chance to exercise or experience a lesson.

ure. He does not give or transfer knowledge but
is is one of the methods of teaching and learning
the questions he asked would eventually

ant difference in his lecture compared to
and environment where

Dr. Lim always throws questions during lect
he makes me think in his lectures. I believe th
that develops critical thinking in students because
lead me to find more about it which is a very signific
others. Questioning is one of the art of critical thinking. It creates
intellectual curiosity is fostered and questions are encouraged.

DAY -2
Session 5:Teacher to facilitator ,student to learner — Role Shift

d find the answers for themselves, they get involved in their own
knows how powerful that can be for the student and the teacher.

When students ask questions an
that creating a facilitative learning environment brings

learning. Educational Dividends
Educational Dividends also knows

challenges for teachers.

ing by managing more open ended discovery by

er to a facilitator who provides resources,
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dents to problem solve. Teachers rea
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Secoqd, facilitative learning requires that students do the work. However, many students
especially those who prefer to know “how to get an A,” arc uncomfortable with the opcn’-cnded
design of facilitative learning. They arc not familiar with projects that require them to apply their
knowledge and problem solve. So, at first, students can get frustrated. Teachers must teach
students to manage thcn: own learning. The result will be students who are more creative and
ab}e to app-I).f thfen' Iearm_ng to life’s challenges. An added benefit is that teachers find once the
shift to fa'CIlllall\’C learning is implemented, students are more motivated in the classroom
resulting in fewer discipline problems.

Thlrfl, faclhtatlvc.lear.ning requires students to apply their knowledge across subjects and that
requires teachers in different disciplines to work together. Teachers feel comfortable managing
their own classrooms but sometimes may not be used to working with their peers. Teachers must
use facilitation skills to find positive ways of working on a single project with teachers in other
dlsc:_plmes. As a result, teachers find that working with their peers offers them more resources
and ideas to share with students in their classrooms.

Session Six:

Developing a new learning approach:
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Session Seven:
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If there is one communication skill you should aim to master, then listening is it.
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Many successful leaders and entreprencurs eredit their suceess o effective listening skills.
Richard Branson frequently quotes listening as one of the main factors behind the success

of Virgin.

Effective listening is a skill that underpinsallpositive huiman relationships.

Spend some time thinking about and developing your listening skills - they are the building
blocks ol success,

See our pages: !E',mn_lovabiliw Skills and Customer Service Skills for more examples of the
importance of listening in the workplace.

Good listening skills also have benefits in our personal lives, including:

A greater number of friends and social networks, improved self-esteem and confidence, higher
grades at school and in academic work, and even better health and general well-being.

Studies have shown that, whereas speaking raises blood pressure, attentive listening can bring it
down.

Listening is Not the Same as Hearing

Hearing refers to the sounds that enter your ears. It is a physical process that, provided you do
not have any hearing problems, happens automatically.

Listening, however, requires more than that: it requires focus and concentrated effort,
both mental and sometimes physical as well.

Listening means paying attention not only to the story, but how it is told, the use of language and
voice, and how the other person uses his or her body. In other words, it means being aware of
both verbal and non-verbal messages. Your ability to listen effectively depends on the degree to

which you perceive and understand these messages.

Listening is not a passive process. In fact, the listener can, and should, be at least as engaged in
the process as the speaker. The phrase ‘active listening’ is used to describe this process of being

fully involved.

Session Nine:

Presentation Skill : Presenting information clearly and effectively is a key skill in getting your
message across. Today, presentation skills are required in almost every field, and most of us are




required to give presentations on occasions. While s isi ir stri
\ : ome peo
find it much more challenging, people take this in their stride, others

It is, however, possible to improve your presentation skills wi . . .
Skills YouNeed is designed to help. 1 skills with a bit of work. This section of

Many people feel terrified when asked to talk in public, especially to bigger groups.

However, these fears can be reduced by good preparation, which will also lay the
groundwork for making an effective presentation.

These can all be considered presentations.

They do not, however, all require the same approach. You would not, for example, use
PowerPoint to thank a colleague who was leaving. It would be unusual (though it has been done)

touseitina sPeech ata wedding. However, a conference audience would be somewhat surprised
NOT to see slides projected onto a screen.

It follows, therefo_re, that there is no single set of rules that apply to all presentations. There are,
however, some things that every presentation opportunity has in common. These include:

You will present better if you have prepared effectively. This does NOT necessarily mean
that you have written out your speech verbatim and rehearsed it until you know it off by heart—
although that might work for some people. It does, however, mean that you have to be confident
that you are saying the right thing, in the right way, to the right people.

You need to be clear about your audience and your message. Every presentation will be
better if you have clearly considered the message that you want or need to convey, and how best
to convey it to your audience. These two pieces of information drive your style, structure,
content, and use of visual aids.

O You must never overrun your allocated time. In other words, don’t outstay your welcome.
Almost every speech or presentation is better if it is shorter. Nobody minds going for coffee
early or finishing before they expected to do so. Everybody minds being held up.

O Generally speaking, your audience starts on your side. As a rule, your audience is there
(more or less) voluntarily. They have chosen to listen to you, and they want to enjoy your

presentation. The occasion is yours to lose. When you present, you are in charge of the room.
The audience has effectively handed you control and is sitting back waiting for you to do
something. You may have prepared a specific talk, but if you see that isn’t working, you can

always change it. You are, after all, the expert.
You can, for example:

Skip through some slides to a section that they may find more interesting;
Ask your audience whether there is particular information that they were expecting that you are

not providing;




Suggest that everyone looks a bit sleepy, and maybe it would be better to start questions early, or
have a discussion; or

Ask the audience at the start of the presentation what they are expecting and what they want you
to cover. That way, you can tailor the presentation to fit their expectations.

Just as when you are facilitating, you want to help your audience get the most out of your
presentation. The best way to do that is to accept feedback—which may include smiles, nods of
interest, or people getting their phones out.

Session Eleven:

Use of A/V aids : Audio Visual Aids are also called instructional material. Audio literally means
“hearing” and “visual™ means that which is found by seeing. So all such aids, which endeavor to
make the knowledge clear to us through our sense are called “Audio Visual Aids” or
Instructional Material. All these learning material make the learning situations as real as
possible and give us firsthand knowledge through the organs of hearing and seeing. Therefore,
any device which can be used to make the learning experience more concrete and effective, more
realistic and dynamic can be considered audio visual material.

We learn through our sense organs. Senses are the ways of knowledge. All the sense organs help
us in understanding the environment. Most of the knowledge, which we acquire from the school,
comes through our ears and eyes

Session Twelve & thirteen:

Facilitating techniques and methods :

1. Action planning

Action planning is vital for team success. It is a simple and effective technique for gaining
commitment for action. It works by carefully recording each action item, as follows:

‘What’ the action point is

‘When’ the action is to be scheduled and the estimated completion date
‘Who’ is assigned against the action

Progress against the action (leave blank initially)

To save time, it is often best to leave the assignment of action points to the end of the
meeting/event. In summary, here are a few key rules for the effective use of action planning:

Do not nominate an individual for an action, unless he or she agrees to take it on
Describe actions in precise, clearly understood terminology and with an agreed deadline for

completion
The team must agree that each action is worth doing

Progress must be tracked and reported on at each meeting or agreed interval

In addition, some organisations use a visual method of tracking progress against their action
plans. Typically, these use a ‘red’, ‘amber’ and ‘green’, traffic light analogy. In this context,




«red’ means the action point has not yet started, ‘amber’ means it is in progress and ‘green’

means it has been fully completed.
2. Brainstorming

Brainstorming is an idcal tool for generating a large quantity of idcas within the group. However,
for effective brainstorming sessions:

. Ideas should flow freely

. Aim for quantity, not quality of ideas

B Record every idea clearly

. Do not criticise or evaluate ideas in the session
- Consider an independent facilitator to the group

In addition, the facilitator should also encourage the team to come up with several ‘off
the  wall’ or *wacky’ ideas. These can often stimulate the ideal solution.

3. Energisers

Energisers are ideal to raise personal energy levels within the group. Use these, where necessary,
at appropriate intervals throughout the day, to re-vitalise the group. You can build up your
repertoire of energisers by reviewing training manuals, sharing ideas with colleagues and
thinking up your own.

e The key principles of using energisers are:

e They should be fun and uplifting
. Make them short e.g. five minutes
D Conduct them with sufficient space
. To be mindful of any potential health and safety hazards e.g. no chairs or equipment in
the way

They are not physically too demanding and that everyone in the group will be able to
particid
4. Flipchart
Using a flip-chart during a team meeting can provide a creative, yet structured, working
environment and bring focus to the group. Here are a few tips for effective flip-chart use:

Place the flip-chart at the front of the group

Ensure you have plenty of flip-chart paper to hand

Stand to the side of the flip-chart to ensure everyone can scc¢

Whilst standing to one side, practice writing on flip-chart. If you are right handed you may find
standing to the left (facing the flip-chart) of the flip-chart easier

Write headings, where appropriate, onto the flip-chart to focus the group on the issue or question




Use clear, bold, large font — (“capitals only" helps some facilitators), to ensure the participants
can read easily

Utilise different colours and bullet points when writing on the flip-chart. However, remember
that ‘red’ and ‘green” are not helpful for group members who are colour blind.

5. Go wild:

The ‘Go Wild" facilitation method involves writing down 20 ideas beginning with the phrase
swouldn’t it be good if..."

As a result, the group is encouraged to come up with better and more imaginative solutions. To
begin with, the statements might be obvious and predictable, but will become increasingly
creative and ‘wild’ as you go

6. Ground rules

First, the facilitator or meeting leader should get the group to establish some ‘ground rules’ ora
‘team code” for group working. Do this at an early stage of the group coming together.

In addition, key principles for setting these ground rules are that they:

Establish an acceptable code of behaviour

Provide a frame of reference for group members to challenge constructively
Help the group gain agreement of what is important

Are specific enough to be practical

Do not stifle the groups’ creativity

Remain within the team

So how do you go about setting these group working rules? We suggest:

Getting the group and recording feedback on the flip-chart

Asking each individual in the group to summarise their own thoughts on post-it notes, then place
them on the board

If time is short, or it’s a single day event, we suggest having some visuals with key words on that
represent ‘ground rules’ or an appropriate ‘team code of behaviour® for the day

7. Group review

Getting the group to review what they have learnt and gained out of the meeting will help
facilitate higher performance. This only takes five to ten minutes. Start by asking three simple
questions:

What did we do that worked well?
Did anything not work well?




Should we o
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PS coming together, In addition, they help take the group members mind off
Whilst concentrating ing wi in ali

t ny } i
it " & on working with each other in a light-hearted way

breaker activity will n i |
: ; ) nake ez ;

. bridge into the meeting jtself. ’ B ek e s
|

the meeting content,

The guiding Principles of selecting an icel

reaker are that they should be:
: Fun and engaging for the
L]

participants
Short and simple

Bring relevance 1o the sub;
9. Meta-planning

Meta—planning is a simple tech

) ' urages individuals to express their thoughts on the
ISSue under discussion. In Summary, it involy :

: : es writing key words onto Post-it notes and then
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nique that enco

10. Multi-voting

This technique allows groups to use Brainstormin
this, it is important to narrow down these ideas in

consideration. A selection process involving the
time.

g to generate a long list of ideas. Following
to a manageable size, for realistic

whole group then picks the best ideas, to save

Here is a summary of the process:

»  Once the Brainstorming has been com

pleted, the group reviews the list to clarify and merge
similar ideas/options

‘e Then conduct voting through a show of hands for each option. Alternative.ly, a
go to the list and mark their choices or use a sticky dot for each viable option.
vote for any number of options.

llow the group to
Participants can
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The facilitator then counts the votes

Votes from half of tjye Eroup, or more, warrant further discussion and debate

The facilitator will circle of make a mark against each item now worthy of further consideration
A further vote then takes place based

only vote for half of the remaining options on the list
Two more rounds of voting are then used to further haly
Typically groups need 1o have three to five

Following this, the 8roup then discusses th
Then debate the pros and

on the reduced list of options, although participants can

¢ the size ol the list
options for further analysis

Finally. 1t cons of each remaining option within the group
tnatly, the group then makes 5 choic . . ; .o
i 2 ‘ ¢ of the best o g ics for further
analysis and debate Loption or identifies the top priorit

11. Ranking

For example, each person mi
Finally, the scores of each p
and relevant idea.

ght apply a one to six rating,

where six is their preferred choice.
articipant are then added toge

ther to determine the most appropriate
12. Reverse brainstorming
If the group is stuck, you could try “Reverse Brainstorming’. Essentially,

looks at the problem you are trying to resolve from a different angle.
the reverse of the problem you are trying to resolve at the time.

his facilitation method
In summary, it considers

For example, the group might look at ‘how to improve business communication’. The reverse of
this is ‘how to make business communication worse’. Then, once you have the negative list,
‘flip” each idea to turn it into a positive.

As a result, Reverse Brainstorming can produce some thought-provokin

g ideas on improving
issues.

13. Round robin

This simple technique aims to raise participation levels or to help define a problem. Then each
person in the group is asked to state their views on the issue under discussion, without being
interrupted by anyone else in the group.



As aresult, the facilitator is then able to get the group to summarise these ideas and views,
before the group moves on.

14. Structured problem solving/decision making

There are many different problem-solving processes available, but essentially, most stages
follow this structure:

Define the problem
Present the background
Generate ideas

Group ideas

Choose the idea/s
Check commitment

15. Three star rating

Three star rating is a helpful visual group decision-making technique using coloured stickers (all
the same colour and star shaped). Start by giving each participant three stars to award against
their preferred option or options. The participant then distributes, or splits the stars as they wish.
As aresult, you have a visual record of the preferred option.

16. Working in pairs or trios
This is an ideal method of group working, particularly at the earlier stages of a meeting. It helps

encourage easy participation and break down any initial barriers. As a result, it is also a good
way of helping individuals define the issue the group is working on.

Discussions should last about five to ten minutes before bringing the pairs back together to

discuss the issue as one group.

17. Conclusion

In conclusion, many of the group working techniques above are useful at specific stages of the
problem-solving/decision-making process. These tips will help you facilitate the team’s progress

in achieving their goal or outcome.

Session Fourteen:



Class room Mmanagement :

Classroom management re
keep students organized, ord
a class. When classroom

lclrs to the wide variety of skills and techniques that teachers use to
1y focused, attentive, on task, and academically productive during

‘I'n H . H - X . . . .
behaviors that impede | ;_"mgemcm strategies are exccuted effectively, teachers minimize the
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inexperienced or ecti s .
li ' less effective leacher is g dlsorderly classroom filled with students who are not
working or paying attention,
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sitting in t‘heu" seats, following directions, listening attentively, etc.—a more encompassing or
upfiated view of classroom management extends to everything that teachers may do to facilitate
Or improve student learning, which would include such factors as behavior (a positive attitude,
happy facial expressions, encouraging statements, the respectful and fair treatment of students,
etc.), environment (for example, a welcoming, well-lit classroom filled with intellectually
stimulating learning materials that’s organized to support specific learning

activities), expectations (the quality of work that teachers expect students to produce, the ways
that teachers expect students to behave toward other students, the agreements that teachers make
with students), materials (the types of texts, equipment, and other learning resources that
teachers use), or activities (the kinds of learning experiences that teachers design

to engage student interests, passions, and intellectual curiosity). Given that poorly designed
lessons, uninteresting learning materials, or unclear expectations, for example, could contribute
to greater student disinterest, increased behavioral problems, or unruly and disorganized classes,
classroom management cannot be easily separated from all the other decisions that teachers
make. In this more encompassing view of classroom management, good teaching and good

classroom management become, to some degree, indistinguishable.. .

In practice, classroom-management techniques may appear deceptlovely SImplt.‘., but suc-cessﬁ;‘lly
and seamlessly integrating them into the instruction of ?tudents typlf:ally req:::ess var:et:zﬁc;
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Reform

In recent years, classroom management has received an increasing amount of attention from
education leaders, reformers, and researchers, who have begun to investigate,
document the effective strategies used by successful teachers. The growing e
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analyze, and
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[Tective instruction requires
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Debate

While there is widespread agreement in education that effective classroom management is
essential to good teaching, there is often debate about which strategics are most elfective, or
what is the best way to approach the management of* a classroom or other learning

environment. For example, some educators might argue that effective classroom management

begins with student compliance and classroom orderliness, since learning cannot happen when
students are not listening, when they are disobeying the tcacher, or when they are disrupting
other students in the class. In this case, the teacher needs to establish the behavioral and
academic expectations for a class and ensure that students comply with those expectations. Other
educators, however, would argue that teachers should approach classroom management by
actively involving students in the process. For example, some teachers create common classroom
expectations and agreements in collaboration with students. In this case, students play a role in
developing the expectations, thereby taking “ownership” over the process, and the teacher then
helps the students live up to those expectations by reminding them of the previous agreements
they made or by asking the class to reflect on their work and behavior as a group in relation to

the agreed-upon expectations—i.e., to identify the areas in which the class is doing well and the
areas in which it can improve.

Session Fifteen:

Handling Question answer session: Knowing how to handle questions and answers during a
presentation makes the difference.

1. Set the Rules at the Beginning

Let the audience know when and how you’ll handle questions. Unless you’re giving a formal
speech to a large audience, be prepared to take questions throughout your talk, not just at the end.
You may, however, want to save Q&A for specific times during your presentation. (If you are
making a controversial proposal, it may be wise to ask people to hold their questions until the
end of your presentation.)

2. Field Questions Fairly

» Listen to the entire question.




» Understand what is being asked. You may need to rephrase the question and ask, “Did |
understand you correctly?”

» Repeat the question only if necessary. If somecone asks a question in a large audience

without using a microphone or if your presentation is being taped, you will need to repeat
the question.

« Correct factual errors or misunderstandings immediately.

« Don t emba.rrass the questioner. (For example, say “I’m not sure I understand your
question...” not “Your question doesn’t make sense.”

« Defuse loaded questions.
» Give all audience members a chance to ask questions.

3. Answer Questions Tactfully

e« Talk to the audience, not just the person asking the question. Begin by addressing the
questioner, then turn to others in the audience. When you finish, look to some other part
of the room and ask, “Who else has a question?”

» Be respectful: avoid sarcasm, criticism, or arrogance.

« Keep your sense of humor.

« Answer the question as directly and briefly as possible without being abrupt.

« Use your answers to reinforce your main points. Avoid making a presentation about a
whole new subject.

« Don’t be afraid to say, “I don’t know, but I’ll get back to you with the answer.”

« Postpone questions that require lengthy answers. Give a brief answer, admit that there’s
more to be said, and offer to discuss it more fully in private.

« Tumn certain questions back on your audience, asking for their input.

« Retain control of the situation, deciding when to move on.

4. Have Your Own Questions Ready

Some audiences will be slow to ask questions. Instead of asking, “Do you have any questions?”,
ask “What questions do you have?” You may want to begin with a question or two of your own.
“I’m often asked...”

5. End the Q&A with a Summary
After you’ve answered the last question, wrap-up your presentation with a one or two sentence
summary. Don’t simply say, “Thank you,” and sit down.
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MATHEMATICS Session Plan-Components
Time Content Learning Aid/ | Faculty Approach Learner's | Competency skill
Methodology Activity
5 Introduction To Explains with Presents Examples | Listens Understand Interpersonal
Ordinary Differential | Type and Chalk
Equation method
15 Define Methods for | PPT Facilitates, Explains | Observe and | Understand Spatial/
Solving ODE Presentation by | and Solved Recognizes Visual, Logical
Direct Method | Problems
15 Analytical Method Solved by Examples Observe and | Analyze, Analytical
for solving ODE PPT Question & Answer | Recognizes | Solved Interpersonal
15 Numerical Method | Solved by Examples Participant Analyze, Numerical
for solving ODE PPT Question & Answer Recognizes | Solved Interpersonal
10 Summery Chalk Talk & Explains Listens Remember Interpersonal
PPT




Introduction to Ordinary Differential Equations

d
zg; = f(x,), with initial Conditions y(x,) = y,

Solution of ODE By

- Analytical Method

- Numerical Method
Analytic Method (Direct Intigration)

1.Ex. Solve % = x? + 2 with I.C. Y(0)=0

3
Integrating given diff. equation V= 3;— +c (1)
Using I.C.in (1) weget c = 0

3
Using c = 0in (1) we get required Solution as y = 3‘:—3—

Assignment -1. Solve %;—’ = x% — 92 with I.C. Y(0)=0



: dy -
Linear Equation Method: The Equation of the type e tpy=gq
Solution Formula y * (I.F) = [ q (I. F)dx and

I.F.= eJpax
Ex. Solve =X+ xy = 2 with ¥(0)=0
First find ILF. i.e. I.F.= e/ *9% \yhere p=x => L.F, =%
Then Solutionis y * (x) = [ 2 (x)dx
y*x=x2+¢ il
Using I.C.in (1) Solution become y * x = x2  because ¢=0

Assignment: Solve % —xy = 2 with I.C. Y(0)=0



Numerical Methods: Runge-Kutta Method( Fourth Order)

(K1+2(K,+K3)+Ky)
6

Runge-Kutta Formulais y =1y, +

Where K; = hf (xg,¥0)

K> = hf(xo +%:Yo+% i
K3 = hf (xo +£21‘:J/’0 +£22'
Ky = hf (xo + h,¥o + K3)

dy — _1_. i = ]
Ex. Solve T s with I.C. y(0) = 1 and h = 0.5

Solution: First find Ky, K, K5 and K,for the given diff. equation using

Calculator

Runge Kutta Formula is y =9+ (K1+2(K2;K3)+K“) =41




K, = h(—

Xo+Yo

) => Kl - 0.5

1

Kz = h( kl) => KZ = (13333

n
(xo+3) +(ot7-

1

K;=h => K3 = 0.3259
B ((XO'I'%J +(yg+kz—2) 8
1 —
Ko = Mmrom) = Ke=02698
(1) => y=1.3571

Assignment: Solve % =x +y with l.C. y(1)=1 for h=0.2
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! Dr.Ramakrishna Reddy

Asst. Prof. Dept. of Zoology
Sharnbasveshwar College of | T | P k PP !
Scienee, Kalaburagi [
Dr.S.T.Sulepetkar

Assoc.Prof.Dept. of Eiectronics : '
Sharnbasveshwar College of PIFIRI P IP|RIRIR(2 |P|PIFI|F]F '
Science, Kalaburagi

3 Dr.T.V.Biradur

Asst. Prof. Dept. of

Mathematics rpirPpiPr|P|P|P|P | P|P|P|lP|P|P|P|P|P
Sharnbasveshwar College of

Science, Kalaburagi

[

4 Smt. Jayashree Chalageri |
Assoc. Prof. Dept of Phyries | PPy 1%
Sharnbasveshwar College of PIPIR BR8P
Science, Kalaburagi
3 Dr.S.A.Malipatil

Asst. Prof. Dept. of

A PP |P|P|P|P
Electronics Sharnbasveshwar

College of Science, Kalaburagi




Bidar

=}

Smit.Jagadevi Gudda
Asst. Prof. Dept. of

Electronics
Sharnbasveshwar College of
Science, Kalaburagi

l‘

Dr.Shaila S.Hirmath
Asst. Prof. Dept of Botany
Sharnbasveshwar College of
Science, Kalaburagi

Dr.Latadevi S.Karikal
Asst. Prof. Dept of Botany
Sharnbasveshwar College of
Science, Kalaburagi

Dr.Jayaprakash.D.Okaly
Asst. Prof. Dept of Chemistry
Sharnbasveshwar College of
Science, Kalaburagi

P|P(P|P

11

Dr.M.G.Patil
Asst.Prof.Dept of English
Sharnbasveshwar College of
Science, Kalaburagi

Dr.Nanda S.Warad
Govt.First Grade College
Ilembhavi ,yadgir

Dr.Ramesh K.B
Assoc. Prof. Dept of Chemistry
Sharnbasveshwar College of
Science, Kalaburagi

14

Dr.Swarupa Rani.H
Assoc. Prof. Dept of Chemistry
Sharnbasveshwar College of

P

Science, Kalaburagi




r.RK.Shikkargol ™

Assoc. Prof. Dept of Chemistry
Sharnbasveshwar College of
Science, Kalaburagi

b |

il |

e

Pradeep Kumar.D
Librarian
Sharnbasveshwar College of
Science, Kalaburagi

Mr.Donnegouda Venkanna

Asst.Prof Dept of Kannada

Sharnbasveshwar College of
Science, Kalaburagi

Mr.Harshavardhan.A
Asst. Prof. Dept of Chemistry
Sharnbasveshwar College of
Science, Kalaburagi

r

I)

r

l"

1)

20

Smt.Sharanamma Warad
Asst.Prof Dept of Education
Sharnbasveshwar College of

Arts, Kalaburagi

ll

r

ID

]'l

21

Dr.Chaya V.Bharatnoor
Asst.Prof Dept of Music
Sharnbasveshwar College of
Arts, Kalaburagi

22

Dr.Chitraickha Alur
Asst. Prof. Dept of Physics
Sharnbasveshwar College of
Arts, Kalaburagi

i

23

Smit.Sunanda Vanjerkhede
Sharnbasveshwar College of
Commerce, Kalaburagi

')'3'




' Commerce, Kala buragi

- Dr.B.D.Malipatil
‘Asst. Prof. Dept of Physics
Sharnbasveshwar College of
Science, Kalaburagi

]]‘

r I

ll

I'l

Dr.Basavaraj Evale
Asst. Prof. Dept of Physics
Sharnbasveshwar College of
Science, Kalaburagi

Mr.S.S.Patil
Sharnbasveshwar College of
Commerce, Kalaburagi

Smt. Seena Naik
Sharnbasveshwar College of
Commerce, Kalaburagi

29

Dr.Girija Mangalgatti
Asst. Prof. Dept. of
Electronics
Govt. First Grad College,Bidar

30

Smt.Shobhana M.Khanapur
Godutai Engineering College
for Women Kalaburagi

31

Smt.Veena Patil
Godutai Engineering College
for V/omen, Kaiaburagi

32

I*r.Ompraiesh S
Asst. Prof. Dept of Physics
Sharnbasveshwar College of
Science, Kalaburagi

33

Mr.Sharanayya Swami
Asst.Prof.Dept of Engg.and
Technology
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SHARNAIEVESI-I\VAR COLLEGE OF SC1 IENCT, KALABURAGI

Faculty Development Programme

Feedback Format

Py - . L] = x P & i
Title of the Programme: Art & Science of ] caching- Learning Process

Date/s of the Programme: - July 2-6, 2019

Name of the Participant: - —M&l wit, S Eas ..
Venuce <

OS¢ ves [ s (o deﬂf—%we " W‘@"

1. What were the objectives of the programme?
()

|
— 'Twm{ﬁn%afxﬁﬁ}\_ < W#Wﬂ% GAA“{'@"U"—@
— Yvolive ga i) 7y loosimens x4l Togild edens
F _ UMMMMA% S Lo suiann Sandves

—_—

2. To what extent they were fulfilled?

Completely \// Partially I:I Not at all

3. How do you rate various sessjons?

\\ Ex&ﬂﬁGoodl‘Satisfactory/Not up to mark |
4. Will you recommend this programme for other colleagues? \( \}ES/Y No

* My thoughts, feelings & learning after the programme ......
—  Alsgant- Sy & A{Q,Q/\AAACVNG_A u{i—wﬁ A hass Loty :
At A £ vl PP, P el woe hawe to i

DRt g, s Adw BE |
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SHARNABSVESHWAR COLLEGE OF SCIENCE,, KALABURAGI
Faculty Development Programme
Feedback Format

Title of the Programme: - Art & Science of Teaching- Learning Process

pate/s of the Programme: - July 2-6, 2019

- Name of the Participant: - E)Mﬂ\faﬂqajf &', Naﬁqf ﬂ. @
Ve LB Gllege 8f Stivure, 1Galabargs - SEEIS

1. What were the objectives of the programme?

an woith b(anmd;a_gemﬁmczé__n puhaste M\ma@u
wm% Har ,ft.._,,,, %MMMM “9

’fcmlL enrh '—ﬁfu mjwﬁﬂ_’m 3

2. To what extent they were fulfilled?

L\\Completely V«"‘Pgrtially Not at all

3. How do you rate various sessions?

Excellent/Good/Satisfactory/Not up to mark
/

4. Will you recommend this programme for other colleagues? Y\ Yes No

* My thoughts, feelings & learning after the programme .

Fce/(ﬁeaco ghﬂw?éﬁt’ww(ﬁ) j’twﬁf’m‘f@

hows Ao” el y/ Ay oji%ffv o
[,[ 7 1 He Slooms %o 1Y .

M)nw ) malq cus. 1 have a@@d’m:[i omn»ujjéz coﬁua/

/f[im/\jzuﬁfu_ . h
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SHARNABSVESTH WARCOLLIGE OF SCIENC T, KALABURAGIT
Faculty Development Programme
Feedback Format

~ Title of the Programme: - Art & Science of Teaching- Learning Process

Date/s of the Programme: - July 2-6, 2019

-'\
Name of the Participant: - oA [ Metscon R
~ Venue S.thhaccanl asvesdiao e Ce@eﬁr e d Stz

I. What were the objectives of the programme?

Te khweo C\lr-ssk.&
b O
) e '?Lei\él(;fd i /f',{af,('g}:’@e"ﬁ V2 L\Z‘('\.«f'd[
el fondete woe bove o jollow fin ‘f"mcl‘/\,:m% -

&
'—e.:bna_'ml_'ré ML%GLCQ@(@{%%" 11

2. To what extent they were fulfilled?

f Completely |\ ~| Partially Not at all

3. How do you rate various sessions?
4,

Excellent/Good/Satisfactory/Not up to mark
Will you recommend this programme for other colleagues? w Yes\ " No

- ¥ My thoughts, feelings & learning after the programme ...

S...L:Q" }ﬂn"ﬁfi C"—M‘BKC&Y}&Q\ ..::\ \"ES‘-L&_,é oe O S 5
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-
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SHARNABSVESHWAR COLLIGE OF SCIENCT, KALABURAGI
Faculty Development Programme

Feedback Format

:

,. Title of the Programme: - Art & Science of Teaching- Learning Process
i'_
Date/s of the Programme: - July 2-6, 2019

, Name of the Participant: - 1) ~, Q\‘ﬁcu.l o Y. E)hcl‘zrd'\‘m o0

| Venue ] )Eﬂr@:{ I!}{q% '1 C  Shoxg Ny U&MM\( % A

1. What were the objectives of the programme?
N Q)

&H\éOQi:ﬂ EPAY P 5—\\\3'\ @;},—’{A (@q_}\f éﬁ—’xﬂﬁ\ =) -
o i o) | —U\j‘. 1 >
ERIE G N T N2 N R B

1) D—Tmc\g}\ = U\\—q \P.)aﬁ 34 c(\ﬂq S \iho»a_ﬂ-uﬂ%
<R RO IH WD qmu:\?f

Bz

Oy

2. To what extent they were fulfilled?

Completely |_—1 Partially Not at all

3. How do you rate various sessions?

—Extellent/Good/Satisfactory/Not up to mark

4. Will you recommend this programme for other colleagues? { \Xe/s No

* My thoughts, feelings & learning after the programme .
~2"L1~§3 /\»’ﬁro Ve ML Bok{ﬁ TJasoudy ey Ha,mw_bnjfl
Aule Hamare M\- mo_ Laome J ‘7 et nee M e

e ipel

ok Bt 1?193—3 bﬂafktij Se C1 -ij:?"\“
§&e{v.“ce_..{Ca —f—Q\)@_ Me- c‘-_ oAU {,-U\. ]
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SHARNABSVESHWAR COLLEGE OF SCIENCE, KALABURAGI

Faculty Development Programme

Feedback Format

- Title of the Programme: -

Art & Science of Teaching- Learning Process

Date/s of the Programme: - July 2-6, 2019

. Name of the Participant; - .])-3'- S‘wc«)ukpa PQ or H
F Venue S'&ahnbanv%ww{ (s 2
I. What were the objectives of the programme? koo '
Mole A (e L

renpilc d{ ol At 5 QM !Mtu;/l
e Mol Semr boion, witrued  Jo  Aring
N 2er r~0ng- G~ AU\O\}HMQJ( Chowro e fn S

v 5 ’
g L ro 2 A QY a 2P UQUM & 0nhontr '(“7
i
i
:. 2. To what extent they were fulfilled?

kompletely | Partially l:l Not at all |

3. How do you rate various sessions?

J “ ExcelIenUGood/Satisfactoryﬂ\Jot up to mark

4. Will you

e
recommend this programme for other colleagues? ( Yes No

| * My thoughts, feelings & learning after the programme ..., N
F Sina ~y  Hadg gro I s Thowe fobden  He
Jelv e Sy B LT N PR S WWBL‘ ook G o

ek bt mon g pok o Jeandll bip,
Poechana vy by, b Ll A Drapeas in
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SHARNABSVESHWAR COLLIGE OF SCIENC, KALABURAGI
Faculty Development Programmc
Feedback Format,
Title of the Programme: - Art & Science of Teaching- Learning Process

July 2-6, 2019
HARSHA VA DPHAN- A

| Date/s of the Programme: -

Name of the Participant: -

C. B Colleac  of Science
[§) )

- Venue

I; Wlm were the objectives of the programme?
EFF: chive ooy rAng /. To i) Volue

_Lecwmmté» b»r Cﬁn\fnqr MCl'lfﬂﬂ; "h) AG’V’QCO ‘ gqcpgml’g ac,H\f{%.
o ""“’h\f‘-‘ﬂt' y 1o Sc\cwt Vm?on%—.lpltz_z i c;leq\e_eop G)MmuﬂiCa.}‘bfL
Sk:ills, and Hany mMmore. j-! ) ry\oi only sz: Shdant 13

‘!%y -ﬁ;‘e fﬂcu”% Ltcw ﬁﬁdavm\’n@ =S C,.D/]clnq(e 1% b‘-’vf"ﬁ\f ouy”’

Steadent 1 C%btr_f"‘*?-

2. To what extent they were fulfilled?

“Completely Partially Not at all
:

3. How do you rate various sessions?

W
\ Excellent/Good/Satisfactory/Not up to mark

o

4. Will you recommend this programme for other colleagues? K Yes No

* My thoughts, feelings & learning after the programme ....
T om '\’U'ZS [’w\]’f\} to  Aake -, rf:w_ cicwa%-
Fp (4 P)o&mmme. 1T Abank Sy, NITIN Dts HP*‘\NDEj &R Q)a .

\

%‘e:!» (;_) é;ur_tiif;__gt;fq} le ‘;f‘f«c\n& ’6@;_&.
Plarmt Lot g Thinks e 2o

> ‘)H’\ ,Dv(e.-
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SHARNABSVESHWAR CQOLLEGE OF SCIENCTY, KALABURAGI
Faculty Development Programme

Feedback Format

.~ Title of the Programme: - Art & Scienee of Teaching- Learning Process

Date/s of the Programme: - July 2-6, 2019

Name of the Participant: - & @mm&aﬁmﬁé /g
| Veme gA@aﬁé@Awﬁg/wm_ Sblonce Collego, waém

I~ What were the objectiyes of the programme?

Yo Skl fréwn age
Y ﬂ%«wi/‘ C@r@mm Clalk- 8 board
Q mcéf 14,- Mg /éag_&m

I - : 3 nuﬁxf Ae_mz;(w

— T

2. To what extent they were fulfilled?

Completely f\/)‘r Partially D Not at all l

3. How do you rate various sessions?

Wl -
‘ Exce]lenUGood/Sa[isfactornyot up to mark

"

4. Will you recommend this programme for other colleagues? Yes No

)
* My thoughts, feelings & learning after the programme gm% Z%&’c_éwg



SHARNARSVEI TWAR Yy TROE OF SCWENCE, KATABURACT

Faculty Development Programme

Feedback Format

E‘I’fﬂl‘ of the Programme: - A & Science of Teaching- Learning Process

te /s of the Propramme: - Juk 2.6, 2010

| \ ame of the Participant: - Q-,.,)L_:[ “-L')Q&L\fl—i,_ﬁ._;_c,f. b _%MJ,J

1. What were the objectivee of the programme? ; J'Q-ﬂJJ\.
-#-M&H:ﬁ-i ESEAO(  p r I

%@Mﬁw;_m%c& cNE U‘L“B
: e tPent far
2. Towhat extent they were fulfilled?

.- pletely \/J Partially Not at all

3. How do vou rate various sessions?

Ex\({eﬂcm!auod ’Satisfactory/Not up to mark

i
i
i
i

4. Will you recommend this programme for other colleagues? YR/ No

"Mg'thoughls,feglin & learning after the programme .((fa % dZ*’DéQ
€t d

Ptﬂﬂmn\ﬁ GD £es8 00 el ue,\i weel aCty
Orplome s



' Title of the Programme: -

SHARNABSVISHWAR COLLEGE OF SCIENCY, KALABURAGI
Faculty Development Programme
Feedback Format

Art & Science of Teaching- Learning Process

Date/s of the Programme: - July 2-6, 2019

Do/ NEGOIDAR LN AN
5.8 Collefe of Seitmar KALABDRAGE

Name of the Participant: -

Venue

1. What were the objectives of the programme? 9
e —

-

JE is Exllmt Sehedd  Sin .

——

Completely |,_—| Partially Not at all

2. To what extent they were fulfilled?

3. How do you rate various sessions?

\\ \élenthood/Satisfactornyot up to mark
N

4. Will you recommend this 5 {
y programme for other colleagues? g Yes No

* My thoughts, feelings & learning after the programme .....

1

-
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SHARNABSVISSHWAR COLLEGE OF SCIENCE, KALABURAGI
Faculty Development Programme

: 4
Feedback Format

' Title of the Programme: - Art& Science of Teaching- Learning Process
Date/s of the Programme: - July 2-6, 2019
Name of the Participant: -

Venue

e ——

2. To what extent they were fulfilled?

&\Completely 7 APartialIy Not at all

| 3. How do you rate various sessions?
f \ Excellent/Good/Satisfactory/Not up to mark

o

4. Will you recommend this programme for other colleagues? H Yes No

| * My thoughts, feelings & learning after the programme ... A&M-?,e

e pradie.  Pesfoion  nzmdiee




SHARNABSVIESHWAR COLLIGE OF SCIENCT, KALABURAGI
Faculty Development Programme
Fecdback Format
Title of the Programme: - Art & Science of Teaching- Learning Process

" Date/s of the Programme: - July 2-6, 2019

Seemo. Naik
S.B collige of S, Kaﬂo_ﬁol_ng‘f

1. What were the objectives of the programme?

To am emlanl quﬂu};f, ‘Ewnpmuxifmofu\'ﬁ ol educadion
SMW v

To exomcune Ha teacin? - Learsntnd Prolefs .
i G

Name of the Participant: -

3 Venue

2. To what extent they were fulfilled?

Completely {7 Partially Not at all

3. How do you rate various sessions?

- M
Excellent/Good/Satisfactory/Not up to mark
s

4. Will you recommend this programme for other colleagues? “ Yes No

* My thoughts, feelings & learning after the programme .....

9
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i LT EE

SHARNATEVESHWM!(DLLEEE OF SCIENCE, KALABURAGI
Faculty Development Programme
Feedback Format

~ Title of the Programme: -

Art & Science of Teaching- Learning Process

Date/s of the Programme: - July 2-6, 2019

- Name of the Participant: - CHB“"")'EEQ)GQU 9. M. P EI\Q!
Venue S\ B. CbL[Lj,L G”L&Jcﬂce

What were the objectives of the programme?

I

Kol by

The @La‘)c_cﬁuc 28 F lave seen
ot u_‘JaJ '{J*D—faﬁp 4o~ e couyage chcl) ove

tohot pa{-fﬁcpa—(v:c{" 3nd v Aot thevn Aowesad s
dhe Qmaf‘:fy 5 w‘{“fo CC‘Y)'ﬁcOGY}Ce,

2. To what extent they were fulfilled?

ch}mp[etely ‘ Partially Not at all
i

3. How do you rate various sessions?
i

\\ Exce}le/m/Good/Satisfactornyot up to mark

4. Will you recommend this programme for other colleagues? ” \"{ No

* My thoughts, feelings & learning after the programme .....

¥

[
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:' SHARNABSVESHWAR COLLIEGE OF SCIENCT, KALABURAGI
Faculty Development Programme
_ Feedback Format

Title of the Programme: - Art & Science of Teaching- Learning Process

i
|
" Date/s of the Programme: - July 2-6, 2019

fNameofttharﬁcipant:- MQQ,@ Keucowr ®

R e %MDMMMMMM
k@ﬂ@bwm%

1. What were the objectwes of the programme? G

0 _Kanotd o mmn’r(lfrd &f 'EQ@.CJn'fNO e
To Know He.  CammUin? colfon 22 LB

DeleontodPon LQg.  cde

oYX T)M.»Q

o e —

Completely Partially N\ T~ Notatall

2. To what extent they were fulfilled? v\ q,

3. How do you rate varTus sessions?

Excellent/Gbod/Satisfactory/Not up to mark

A

4. Will you recommend this programme for other colleagues? ﬁ Yes No

* My thoughts, feelings & learning after the programme .....

G

-




SHARNABSVESSHWAR COLLIGE OF SCIENCT, KALABURAGI
Faculty Development Programme
Feedback Format
~ Title of the Programme:; - Art & Science of Teaching- Learning Process

Date/s of the Programme: - July 2-6, 2019

' Name of the Participant: - & h AYoeNaeaMmMMma WO sa CD

Venue Qlﬂﬂ*‘raﬂn%a Sux/&Shmw C'bﬂ-ﬁufﬁ ‘9’?”{}7’/]"3

(}\_ What were the objectives of the programme? b u}_ﬂ”o
Deliver,  <esen wg Loy ol o e of Mmﬁj/g

wenl e 8 % bequ o 1"?@19{5(6-:‘

@emn@HMa ﬂmnbk“,\fj o ﬂwﬂ(@—_@_fg:[m:]_.La 79

1T

| e

2. To what extent they were fulfilled?

“Completely «—| Partially Not at all
3. How do you rate various sessions?
. M
\‘ Excellent/Good/Satisfactory/Not up to mark
\/
4. Will you recommend this programme for other colleagues? Yes No

* My thoughts, feelings & learning after the programme .....

A ol o) mwﬂmq NU:{/%&E
lD;ﬁthLnF l»-&}d).u, o %:pctl\)-tve f—ut-ef.kx.\,x\aj




SHARNABSVESHWAR COLLEGE OF SCIENCT,, KALABURAGI
Faculty Development Programme
Feedback Format

Title of the Programme: - Art & Science of Teaching- Learning Process

pate/s of the Programme: - July 2-6, 2019

~ Name of the Participant: - DY Naud,, . . M"‘-LCL@/
~ Venue C‘-? ‘ﬂé} ¢ {C’“’/rﬂ !7&.6{ Ve

I. What were the objectives of the programme? K
Progtamme vvon e 'L%fi)(f:lf ¥ Sowndegladic .
T Lownl W«?/M vooil, I od . not kbeooy.
_11 AU Ve Se32 i hng OM \/‘ovv%—\ s, Wi’f‘:'wl.

j — 7

2. To what extent they were fulfilled?

h Completely |\~ | Partially l | Not at all
f

3. How do you rate various sessions?

\t Excellent/Good/Satisfactory/Not up to mark

.

4. Will you recommend this programme for other colleagues? Yes No

* My thoughts, feelings & learning after the programme ..t %?°<.




SHARNABSVESHWAR COLLEGE OF SCIENCT., KALABURAGI

Faculty Development Programmc

e o —
T —p————

FFeedback Format

Title of the Programme: - Art & Scienee of Teaching- Learning Process

Date/s of the Programme: - July 2-6, 2019

¢ of the Participant: - Y &_a.}w\/,ayv:j Evnle P
S A L(UJ{/- 4— Cen'errer U doke i’

. Nam

| Venue
What were the objectives of the programme?

. P »ole Jj'f'ﬁf?mlr"\f b enctir v Lear
QMWM«:J VMWM”‘!W“%‘A—:&‘L‘

Londidy Aot s vetist neolid o
w&-—uf L lneator | ;MMJ Wf—&f_&uﬂwy'

L —

- —

2. To what extent they were fulfilled? h

" Completely Partially | ./~ Not at all
3. How ?pu rate various sessions?
‘\ Exceffent/Good/Satisfactory/Not up to mark 1 (

Yes / No

4. Will you recommend this programme for other colleagues?

* My thoughts, feelings & learning after the programme

9
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SHARNABSVISHWAR COLLIGE OF SCIENCE, KALABURAGI

Faculty Development Programme

4

{
|
I, Feedback Format

J
'.J Title of the Programme: - Art & Science of Teaching- Learning Process

! pate/s of the Programme: - July 2-6, 2019
f
102 ﬂé:ﬂ.,a./h,ﬁia | ,Mm_

[ Name of the Participant: -

f Venuce
) 1. What were the objectives of the programme?

'} EM 200/ le 0 N N

! < 1
‘ Mdﬁmvlf _A%ﬁ £ }MJLULJ =
'\g\{ﬁh‘@i L /A,]AM c\:tf %-, 0@&\% f

144 [~

§
!

! 2. To what extent they were fulfilled?
Not at all l

f:rompfﬂef}' B’Panially [

-

N

i 3. How do you rate various sessions?

v N
Excellent/Good/Satisfactory/Not up to mark (
Yes No

I

f

.i

|

. 4. Will you recommend this programme for other colleagues?

* My thoughts, feelings & learning after the programme gu,MQ J‘o llu&}ﬂ
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rf Completely B

SHARNABSVESHWAR COLLEGE OF SCIENCT, KALABURAGI

Faculty Development Programme

rf Feedback Format
{
i Title of the Programme: - Art& Science of Teaching- Learning Process

i Date/s of the Programme: - July 2-6,2019

.:':: Name of the Participant: - Qm.,-P :(a q',e\ \’QQ}D N G;wM&
; Venue QBG-WA-\Q&J»/UQ,&JMO»X (é%dk Q’D Shenc Eﬂhﬂ:ﬁb“-’wg/{

1. What were the objectives of the programme?

¥ T i pAove U g kil 3 fcachivg by odop;
Vasions ea ol . aids, quf Qw,«w
Pep ey fly - d%} e WA’DM@& | b ™

e

2. To what extent they were fulfilled? “

Not at all D

3. How do you rate various sessions?

\.//
\ﬁ Excellent/Good/Satisfactory/Not up to mark !

4. Will you recommend this programme for other colleagues? Yes\— No

* My thoughts, feelings & learning after the programme .....
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SHARNABSVESHWAR COLLEGE OF SCIENCT, KALABURAGI
Faculty Development Programme
Feedback Format
Title of the Programme: - Art & Science of Teaching- Learning Process

Date/s of the Programme: - July 2-6, 2019

¢ Participant: - D'r G Y. S M\-e_f‘e-"‘&‘ K.

Venue M‘ﬂrﬂﬂ C_A“-P__Qéﬂ_ dB_;C/ I(ﬂ,lp\_ g.

1. What were the objectives of the programme?
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2 To what extent they were fulfilled?

Namc Or“l

hCompletd}' w1 Partially Not at all

3. How do you rate various sessions?

\ ExcdﬁUGoodKSatisfactory:’Nm up to mark

4. Will you recommend this programme for other colleagues? Yes No

* My thoughts, feelings & learning after the programme .....
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